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1. Dimensions of Process Evaluation with a Focus on 

Implementation and Dissemination of the Curriculum 

As described in the basic concept of process evaluation, two dimensions of process 

evaluation can be differentiated. The first dimension deals with the three core processes of 

the project: curriculum development, curriculum implementation and curriculum 

dissemination. The second dimension addresses the processes of project organisation and 

management. In order to evaluate the quality of the processes for both of these dimensions 

key questions were described and dimensions of quality were defined. For these quality 

dimensions different instruments for data collection were developed (analysis of strengths 

and weaknesses, introduction survey, interview outlines, status quo survey, survey on 

implementation and dissemination, surveys regarding the partner meetings, survey on 

project management). In the first part of this report, the focus will be set on the processes of 

implementation and dissemination. In a second part the evaluation of the processes of 

project management will be continued together with an analysis of some specific aspects.  

For the processes of implementation the following questions were regarded as most 

important:  

 Which strategies of implementation can be found? 

 How can the fitting between the EBBD-curriculum and the national programs and 

systems be evaluated? 

 What are key limiting factors in implementation? 

 Which adaptations are necessary for implementation at the partner schools? 

By answering these key questions of implementation, the implementation efforts of the 

partners can be described in a structured way and the need for support as well as adaptation 

of the curriculum can be assessed. As the transnational curriculum meets distinct national 

and institutional conditions, a range of implementation strategies and adaptations occurs. 

 

As dimensions of quality regarding implementation the following areas have been 

identified: 

 Structural information about the integration into the national program (national 

program, number of students, planned numbers of graduates), 

 Interpretation of the EBBD-curriculum (as a whole and regarding the differences to 

the national programs, ...), 

 Significant aspects of implementation from the partners’ perspectives, 

 Indications of the planning processes at the schools (curricular planning at the school, 

approach to and regulation of teaching, .... ), 

 Surrounding conditions of the implementation (human and material resources in 

regard to teaching and management, ... ) 

 Organisational conditions (timing, distribution, ... ), 
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 Processes of assessment and certification.  

With these dimensions the process evaluation refers to a model of curriculum implementation 

pictured as a complex interrelation of program management, lesson planning and teaching. 

In this process the aims and requirements of the program are reconstructed and 

implemented by the program’s actors by balancing the interrelated complex of curricular 

requirements, resources and evaluation. This model can be contrasted against a trivial model 

of curriculum implementation, which assumes a direct and identical implementation of a 

curriculum in teaching.  

 

Regarding the process of dissemination the following key questions have been identified: 

 Which strategies can be identified? 

 Which instruments and materials are required? 

 What are key factors motivating schools to implement EBBD in their programs? 

 Which factors affect the dissemination of a transnational curriculum? 

By answering these questions regarding dissemination the strategies and the support 

required can be described. The aspects, which determine the additional value by the 

program, are important factors influencing dissemination. Through implementing the 

transnational curricular standards in the national programs reforms and changes in the 

national programs and systems can be triggered. Consequently resistance and frictions can 

be expected.  

 

As dimensions of quality in dissemination, the following areas have been identified: 

 Methods and paths of dissemination, 

 Channels and actors of communication, 

 School networks, 

 Support required. 

With these dimensions the process evaluation refers to a model of dissemination, which 

includes the different national perspectives on the additional value and required adaptations. 

Consequently, dissemination is pictured not only as a process of distribution and information 

spreading, but also as an occasion for discussion and innovation within the national 

programs and systems. 

For the process evaluation regarding project management two different approaches were 

used. On the one hand areas were defined, which are continuously monitored during the 

different stages of the project as represented by its meetings to allow for a comparison. To 

address these areas the following questions were defined: 

 How do partners perceive the communication within the project? 

 How do the partners perceive the way of working together in the project? 
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 How do partners perceive the alignment of the different meetings with the overall 

project? 

On the other hand questions were developed specifically to address issues during the 

different stages of the project (curriculum development, implementation and dissemination), 

which were then integrated into the feedback for the corresponding meetings. Additionally in 

spring 2013, a survey was conducted with the project partners addressing project 

management. This survey targeted perceptions and evaluations of the project partners 

concerning processes of communication, organisation, steering and decision-making.  

For the continuous monitoring of the dimensions of quality in project management the 

following areas have been defined.  

 Communication of aims, 

 Organisation of meetings, 

 Agenda and timing, 

 Presentations, 

 Involvement of partners, 

 Flow of information within the project, 

 Decisions made within the project, 

 Alignment of the meetings with the overall project. 

For the additional survey regarding project management the following key areas were 

defined: 

 Perceived transparency (regarding deadlines, aims, requirements, ... ), 

 Perceived involvement (regarding individual and institutional involvement, ... ), 

 Perceived satisfaction (regarding channels and ways of communication), 

 Perceived support (regarding information, specific needs, material, different roles in 

the project, ... ). 

2. Foundations of this Evaluation Report  

2.1. Pool of data used in this evaluation  

As the first pool of data used for the evaluation of implementation and dissemination as well 

as project management data already collected within the project was assessed. First the 

documents and the feedback of partners, which have been collected in the different stages of 

the project have been gathered, edited and sent to the partners for verification and feedback. 

Then two interconnected rounds of data collection were carried out. On the one hand at the 

beginning of 2013 a status quo survey was carried out. With this survey a comparison of the 

planned and realized activities of the partners was conducted and an overview of the specific 

ways of implementing EBBD in the national curricula was gathered. On the other hand a 

second survey regarding additional aspects of implementation with a focus on the description 
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of curricular and organisational conditions was carried out in spring 2013. In this survey a 

section was included addressing dissemination and project management. These two surveys 

represent the pool of data used by the external process evaluation and documented in this 

report on implementation and dissemination.  

2.2. Basic Assumptions in Data Collection and Analysis 

For collecting information about implementation it is assumed that the requirements of the 

EBBD curriculum function as key regulators. Through a comparison of national programs and 

the EBBD curriculum necessary adaptations are determined. This follows the assumption 

that the EBBD curriculum is the starting point of implementation. This curriculum is not 

implemented at all partner schools in exactly the same way, but it is first interpreted based on 

the specific national background and the prevalent conditions. These conditions act as a filter 

for the implementation of EBBD. Through the comparison of national conditions and the 

EBBD curriculum needs for modification of the national program are derived, which lead to 

specific plans and actions regarding implementation. These assumptions need to be taken  

into account in the evaluation of the implementation of EBBD.  

The data collection regarding aspects and activities of implementation furthermore assumes 

the following process of implementation of curricula: starting from an analysis of the basic 

conditions of the program as well as the target group, the curriculum is interpreted and 

substantiated by the partner school. The institutional conditions demonstrate specific 

conditions for success and limiting factors. One strategically important aspect rests in the 

assessment of student achievement through different forms of testing as the specifications 

for assessment are often regarded as the hidden curriculum. Regarding the question of 

dissemination the aspects of communication and networking by project partners are 

addressed.  

Furthermore some basic aspects of project management and organisation were addressed in 

the survey and are presented in the last chapter of the report. 

3. Implementation Processes 

First, we describe the status quo of implementation, especially the regular intake of potential 

EBBD students and the expected numbers of EBBD graduates. After this the perceived 

relevance of aspects of the EBBD program from the perspective of the project partners is 

described. Based on this we report the curricular and organisational factors as well as 

constraints the project partners have to work with in the implementation of EBBD in the 

national program. In this context the assessment procedures and aspects of certification are 

described.  
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3.1.  Status quo of the implementation 

The following table gives an overview of the current implementation status. 

Tabelle 3-1: status quo of the implementation 

Nr. Name Program Start 
EBBD 

First 
graduates 

Comments 

P1 Rudolf Rempel 
Berufskolleg 
(RRBK) 

APO BK Anlage D12 2011/12 2013/14 New program 

P2 International 
Business College 
Hetzendorf (IBC) 

Handelsakademie – 
Internationale Klassen 

2009/10 2012/13  

P3 Aalborg 
Handelsskole (AHS) 

Handelsgymnasium HHX – 
Internationale Klassen 

2012/13 2014/15  

P4 Helsinki Business 
College (HBC) 

Vocational Qualification for 
Business and Administration 
– International Classes 
 
Extension to all classes of 
the Vocational Qualification 
for Business and 
Administration is planned for 
2013/14  

2011/12 
 
 
 
2013/14 

2012/13 
 
 
 
2014/15 

 

P6 Summa College 
(SC) 

B2B (IBS International 
Business Studies) AMIH / 
VMG 

2013/14 2014/15 Implementation of multiple 
elements in advance. 

P7 Collegiul Economic 
Ion Ghica (CEIG) 

Manager Assistant 
Beginning 2013/14 the 
program is changed to 
technical aspects of 
business administration  

2011/12 
2013/14 

2012/13 
2015/16 

Program is offered in a 
two-years cycle 

P8 Andrássy György 
Catholic Business 
College (AGCBC) 

Bilingual Tourism Catering 2013/14  2017/18 Implementation of multiple 
elements in advance 

DL Novosibirsk State 
University (NOVSU) 

 2014/15  n. r.  National restraints lead to 
implementation of 
elements only.  

Form the table one can see the different timelines of the project partners. For a few partners 

the conditions in the national educational systems, the organizational structures within the 

schools or the head of schools changed. This is especially true for project partner P6 and P8. 

Those schools have already implemented single elements of the EBBD program and tested 

these elements. For the Austrian project partner (P2) the implementation of the EBBD 

program has been possible for students who started the national program in the year 2009 / 

10, since the national program has laid an adequate foundation and the additional courses 

could be implemented in the last two years of the program. In two project schools more than 

one national program have been chosen for implementation or a change of the program has 

been undertaken in order to offer EBBD to a higher number of students. In Romania (P7) the 

EBBD program will be implemented in another national program with more students and a 

longer duration. In Finland (P4) the EBBD has been offered until now only to participants of 

an international vocational qualification program. An implementation of EBBD for the regular 

national program is in preparation.  
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From the table one can see that a majority of the national programs already had an 

international perspective or international profile implemented. Within this context the 

implementation of EBBD in national programs, which do no have an international profile yet 

is an important foundation to assess the requirements of such an implementation. With the 

help of such a foundation conditions of the implementation in a broader sense can be 

inquired. This knowledge can than be transferred to the conditions for other schools.  

The conditions of the different national programs and the decisions of the project partners 

regarding implementation have consequences for the plans regarding the numbers of future 

EBBD students and the expected graduates. There are different conditions in the different 

national programs, which have to be taken into account when assessing the plans. In a few 

partner schools the EBBD is implemented in a national program, which recruits more 

students, but through choosing different optional elements of the program not all students will 

cover the standards of EBBD. In other project schools EBBD is implemented in national 

programs which have less optional elements and all students will cover the standards of 

EBBD. These programs have a smaller number of students, though. We asked the project 

schools to estimate the number of graduates who will achieve the EBBD profile but since 

students can choose different elements the number can differ from this estimation. In the 

following diagrams the number of students or graduates are displayed. From 2013 on these 

numbers are based on the project partners’ plans. The delta between the numbers in the two 

diagrams occurs due to the options students have for choice and students failing or leaving 

the programs. 

 

Diagram 3-1: Number of Potential EBBD Participants in the National Programs 
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Diagram 3-2: Expected Number of EBBD Graduates 

In the diagrams the time to implement the EBBD in full and the timeline for extending the 

EBBD within the schools is shown. In the partner school in Romania the national program 

starts only every second year. In the following diagrams the overall number of EBBD 

students and graduates are shown.  

 

Diagram 3-3: Total Number of Potential EBBD Participants 
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Diagram 3-4: Expected Total Number of EBBD Graduates 

Due to the different dates of the implementation and the extension of the program the 

cumulative number is constantly increasing.  

3.2. Perception and Assessment of the Program from the Perspective of the 
Project Partners 

The project partners describe the international horizon of the program regarding the labour 

markets’ expectations and qualification needs from the regional and national employers as a 

main potential of the EBBD program. Based on this, they define the central benefit for the 

students through the European character of the certificate and the link between the 

European profile and the defined competences regarding subject specifics in business 

administration and economics as well as social and personal dimensions. The relevance for 

the employers is defined through the European dimension of certification and competence 

development. For the certification it is important from the perspective of the project partners 

that it is a common certificate throughout the participating countries. The international aspect 

of competence development is seen as highly important. The EBBD program is perceived as 

an opportunity for the schools to continue developing their international profile and to 

intensify the network of European schools with comparable programs. Furthermore the 

consequent competence orientation and the integration of the soft skills in the curriculum 

have a potential in the view of the project schools.  

Despite the perceived potentials the schools formulate the challenges they have to meet in 

the implementation of the program. Especially the technical requirements like CLIL, the 

necessary competence levels in the first and second language and the international work 

placement are mentioned as the key challenges.  

For some schools it is difficult to organize classes with this additional program profile, 

therefore options of differentiating different profiles within one class have to be implemented. 
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Another difficulty in the implementation lays in the level of public awareness towards the 

program and the certificate by potential students, employers and the regional and national 

education officials. Further limiting factors can be identified in the teachers’ attitude towards 

the program, especially regarding the consequent outcome orientation, the changes in the 

didactical approach and the global aims of the program.  

Comparing the overall assessment of the program from the perspective of the project 

partners with those collected at the beginning of the project one can draw the conclusion that 

quite some of the challenges are seen to be solved throughout the development of the 

curriculum and are no longer seen as challenges. In regard to the external view the 

perceptions of the challenges remain mostly unchanged.  

To sum it up, the overall key potential from the perspective of project partners can be 

identified as the increasing international orientation of the program and the interest of the 

potential students, the employers and the schools itself in this direction. This is seen not only 

on the curriculum level but also on the level of necessary changes in the didactical 

approaches. Furthermore the assessments of the different project partners can be used to 

draw conclusions on the different organizational preconditions in the schools. A number of 

project schools can use existing resources and freedoms of actions in order to implement the 

EBBD program. For other schools those requirements have to be installed in advance. For a 

third part of the schools the conditions at the schools limit the implementation of the EBBD 

program or at least make the implementation more challenging. For further implementation in 

different schools one can gain information about the resources and freedom of actions 

needed.  

3.3. Assessment of the Curriculum 

3.3.1. Comparison of the EBBD Curriculum and the National Curricula 

The way the aims are defined in the EBBD curriculum differs from national standards for 

most of the project partners. For the project partners coming from Finland (P4), the 

Netherlands (P6) and Romania (P7) the national programs possess a stronger link to the 

qualification needs of the workplaces. The workplace is the central reference for the 

definition of the aims in the curriculum in those countries. For the project partners in 

Germany (P1) and Russia (DL) the national curricula are structured in subjects and the 

scientific disciplines are the basic reference points. The partner in Hungary (P8) describes 

the national curriculum as defined through the subject structures, aims and competences as 

well as defined tasks to be accomplished, so the flexibility within the national program is 

reduced, which makes  the implementation of the EBBD program more challenging.  

In regard to the assessment within the EBBD program the partner form Finland (P4) has a 

more elaborated form in the national curriculum than in the EBBD, since there is a three-step 

approach in the assessment. In the national curriculum of the partner in Hungary (P8) there 

are predefined tasks to accomplish for a success within the program. So there are project 

partners who define the difference in the sense that the national curriculum has additional 
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specifications compared to the EBBD curriculum. Other partners see the main difference in a 

sense that the EBBD curriculum contains aspects of the assessment whereas the national 

curriculum does not (e.g. the project partner in Germany (P1)).  

Additional differences between the national curricula and the EBBD curriculum are: the two 

perspectives within the EBBD curriculum (profile and aims), the perspective of the profile and 

the consequent competence orientation (P1). Furthermore the integration of the soft skills 

and the technical requirements (simulations, work placement abroad, CLIL) are defined as 

the main differences in regard to the national curricula by most partners. Only one project 

partner sees no essential differences between the EBBD and the national curriculum (P2).  

To sum it up, the perception of the curricula provides information on differences in 

expectations and proceedings with the curricula. This is in regard to:  

- The scope of the curricula and the question, what is expected to be guided through 

the curriculum, 

- The dominant perspective of the curriculum and the linked question, what kind of 

regulation is in use, 

- The structure of the curriculum and the linked question, how the curriculum is 

structured.  

The different national perceptions of the EBBD and the differences to the national curriculum 

lead to different approaches in the implementation of the EBBD curriculum. 

The discussion can as well be used to define the necessary elements of a European 

curriculum in a structural way. Curricula in a broader sense need to have additional elements 

despite the aims of the program. There is a need to explain the structure of the aims, the 

regulation approach and the dominant perspective of the curriculum and to define the basic 

didactical approach as well as assessment guidelines and guidelines for the planning 

process within the schools.  

3.3.2. Links to the EQF 

Two programs of partners are linked to the EQF level 5, two programs are linked on the EQF 

level 4 and one of the national programs is linked on EQF level 3 / 3+. In the third party 

country Russia the national program cannot be linked to the EQF since no national 

qualification framework exists. In one partner country the link of the national program to the 

EQF has not been decided yet.  

3.4. Planning Process within the Project Partner Schools 

Almost half of the project schools describe their main planning process within the school in a 

way that single teachers plan their individual teachings and if it is necessary they coordinate 

with the other teachers (P3, P7 und DL). In the other half of schools (P1, P2, P4, P6, P8) a 

team of teachers plan the teaching of the overall program and based on this plan, the 

specific lessons are planned by individual teachers.  
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The two different approaches to planning identified, hint toward the following comments. The 

basic structure of the EBBD curriculum enables different planning approaches, the first one 

mentioned through the specification of the learning areas. The competence orientation needs 

a cross subject approach to the further specification and the planning process within the 

schools. This is done either by individual teachers or in a team. Those schools, which work in 

a decentralized planning process and where the individual teachers specify the program still 

have a common base for the planning.  

One can draw the conclusion that two ideal planning processes for teaching can be 

identified:  

a) A cooperative form of planning: Based on the EBBD curriculum a team of involved 

teachers plan cooperatively the teaching and work in a team structure. The planning 

process is based on the communication within the team, 

b) A document based planning: Based on the EBBD curriculum a school specification is 

developed by single teachers and the allocation of responsibilities is made. Based on 

this document the individual teachers plan the teaching in a decentralized mode. The 

Planning process is based on the planning documents.  

3.5. Resources and Requirements for Implementation 

For the implementation of the EBBD curriculum specific requirements are defined by the 

project partners, which make the implementation challenging: A number of project partners 

mention the missing teaching material for the European dimension of business administration 

and economics (P1), material that integrates aspects of business administration and 

economics with the foreign language (P3), material that enhances the European 

competences or soft skills (P6). As another aspect the didactical approach of open and 

complex teaching and learning arrangements are seen as difficult to implement, though the 

need of flexible and larger organizational units within the time tables. The majority of the 

schools see challenges in the implementation especially in the implementation of CLIL. 

Teacher profiles in the combination of business administration / economics on the one side 

and foreign language on the other side are rare (P1, P6). Additional teaching hours needed 

to realise CLIL, the mentoring of the foreign work placement and other curriculum elements 

are mentioned by four partners (P1, P2, P3, P6). In one school bilingual teaching or CLIL is 

right now not possible to implement (P7). 

To monitor and implement the EBBD program the partner declare additional need for 

personal and material resources (P1, P3, P6, P7). The resource needs are perceived higher 

than the resources planned within the project (especially for the monitoring and the provision 

of the international work placements (P1)), but the resources within the project are already 

seen as only temporarily provided through the project (P7). For the minority of the partner 

schools there are no big differences in regard to the necessary resources (P4, DL). Since in 

those schools a few elements (like CLIL) are already integrated in the national program no 
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further resources are seen to be necessary (P2, P6). For the majority of the schools the 

challenges occur in different areas of the requirements in the implementation.  

To make a more specified description of the resources needed for the implementation we 

differentiate the material from the personal requirements.  

Regarding the material resources on the teaching level: 

- Missing teaching material with a European Dimension in the field of business 

administration and economics and within the field of European competences are 

mentioned. This is an indicator for the innovation within the EBBD. The teachers have 

to develop teaching material in more depth and width and support for this 

development is needed.  

- The organization of complex and open teaching units is seen as a specific feature of 

the EBBD program. The development of competences needs different teaching 

approaches in form of complex learning and teaching formats. Within the technical 

requirements those forms are defined as minimum requirements. Many partners see 

the development of competences through complex learning and teaching 

arrangements as a characteristic of the EBBD and not as a general standard. The 

didactical approaches of complex learning and teaching arrangements need flexible 

and open organizational requirements in regard to time tables, teachers and material 

in use (like ICT).  

- The organizational demands and the intensity of mentoring the international work 

placement is perceived as high and calls in further resources especially time 

resources.  

- Additional aspects for teaching resources like infrastructural aspects or defined 

budgets are not highlighted within the discussion of resources needed for the 

implementation of the EBB program.  

Regarding the personal resources on a teaching level:  

- The necessary competence profile of the teachers in order to be able to teach 

business administration and economics in a foreign language is emphasised. The 

lack of teachers with such a profile is mentioned. The technical requirements 

regarding CLIL are difficult to implement for single project partners. On the one side 

this leads to necessary changes in the teacher training and continuous training for 

teachers themselves, that foreign languages have to be more integrated. On the 

other side alternative ways to implement CLIL can be seen. Forms of Team-Teaching 

are implemented in single schools those intensify the time resources and the teaching 

hours necessary for the EBBD program.  

- The partners don’t highlight changes in planning and coordination of the teaching.  

 

Regarding the resources on an administrative level of the EBBD program 
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The majority of partners describe additional efforts in the overall monitoring and planning of 

the EBBD program. This is accounted to the innovations, which come through the program in 

itself. The partners see the additional resources gained through the project as necessary. As 

these resources are only available for a limited time the possibility of sustainable 

implementation is questioned.  

To sum it up: the additional resource needs can be linked to the innovative aspects of the 

program. Three aspects are highlighted: the need for teaching material, which includes the 

European Dimension within economics, social work and life areas; resources needed to 

implement an integrative form of foreign language training within the subjects and 

competence development; and the resources needed for mentoring the international work 

placements. The additional resources needed are within the range of requirements for 

educational innovations and define certain requirements (e.g. the specific teachers profile). 

The project partners cope differently with the additional requirements in the implementation 

of the EBBD program. A few partners look to fulfil the specific resources the EBBD program 

is calling for with specific resources (e.g. teachers with the specific combination), others are 

in need to compensate the lack of specific resource combination with additional resources 

(e.g. team teaching in CLIL).  

3.6. Specific Requirements of the EBBD program 

One of the key requirements for different partner schools is the implementation of CLIL (P1, 

P3 und DL). The implementation of the international work placement (P1, P4) and the 

European dimension of the learning areas A and B (P1, P7) are other key requirements. For 

all partners there are changes in the implementation of the EBBD curriculum and in the 

teaching within the program. A few partners developed additional courses within existing 

programs. For single schools not all requirements in all learning areas could be fulfilled, 

alternatives of compensating those missing requirements have to be developed.  

This is a difficulty for accrediting the program at the different project schools and schools 

implementing EBBD in future. Through the described alternatives in the curriculum the EBBD 

profile can be achieved in very different ways. Limitations can be compensated through 

different approaches. For the accreditation process this will bring future challenges in how to 

assess those alternatives and how to evaluate them.  

3.7. Integration of the Technical Requirements within the EBBD Program 

For guiding future implementation it is helpful to look at the implementation strategies the 

schools in the project use. For example the technical requirements are mainly linked to 

certain learning areas. The technical requirement CLIL has no specific link to a single 

learning area but is implemented in very different areas throughout the project. The 

simulations are mainly done in one or few learning areas, especially in learning area A1 

(Business Administration on the European single market), A3 (Business related Information 

Processing) and B1 (Global Marketing). Regarding the integration of the soft skills the project 
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partners integrate those in different learning areas, but they are mostly linked to the 

international work placement and the simulations.  

 

Looking at the distribution of the learning areas throughout the program three ideal models 

can be differentiated. In the first type the learning areas are aligned in a sequence and 

worked through one after the other. In the second type the EBBD specifics are clusters within 

the second half of the national program. In the third type the learning areas are distributed 

equally and parallelly to the national program. The teaching of the foreign language is 

distributed evenly and continuously to the other elements. The international work placement 

is placed in almost all the schools in the second half of the program. Regarding the other 

technical requirements no dominating type can be seen.  

3.8. Assessment and Certification of Student Performance 

The assessment and certification of student performance is guided through principals of the 

EBBD curriculum. The data gained from the implementation survey can further enlighten 

different aspects for the assessment and certification.  

3.8.1. Assessment Formats 

There is a broad variety of different assessment formats used by the project partners: 

multiple-choice, tests, assignments, presentations, oral exams, project documentations, 

systematic reflections, portfolios, demonstrations on the work place, self evaluations or 

learning diaries are used. Only single project partners exclude specific formats. Excluded are 

on the one side multiple choice tasks and assignments and on the other side portfolios or 

demonstrations at the work place. In those countries which have a longer tradition of 

outcome based curriculum, assessing competences through portfolios, projects or work 

place assessments have a longer tradition and are more often used for assessing the 

students’ performance. In those schools the perspective of the (future) employers are more 

often integrated in the students’ assessments. This experience helped for developing the 

assessments in regard to the foreign work placement. For single project partners the regional 

educational administration is taking part in the students’ assessments.  

This high level of freedom of action can be seen as well for the specific development of the 

assessments. One third of the project schools develop their own assessments, based on 

national standards and conduct the assessments themselves. Another third of the project 

schools have partially given central assessments to undertake and partially they can develop 

their own assessments based on regional / national standards. Three schools design their 

own oral and preparing assessments but use externally defined tests for the final written 

examinations. There is no school involved in the project in which an external assessment 

board is conducting the assessment of students.  
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Through the comparison of the EBBD requirements and the requirements in the national 

programs the requirements are seen as compatible by the project partners. The majority of 

the partner schools see no differences in the level of requirements between the EBBD and 

the national program. Only a few project schools highlight the specifics of EBBD in the 

assessment. The outcome orientation within the EBBD curriculum and the defined profile 

help the schools to emphasise the outcome orientation in the assessment as well.  

3.8.2. Certification and Information of Educational Administration  

For three schools the way the certificate is provided is not finally defined, yet. Three project 

schools aim to provide the certificate through the EBBD association and two schools can 

hand out the certificate by themselves. One of them was mandated to hand out the 

certificates in behalf of educational. All project schools have informed the regional / national 

education administration about the EBBD project and their participation. Two schools have 

active support from the educational administration. At one project school the educational 

administration has been informed about the certification already.  

4. Information about Dissemination Activities  

The evaluation of dissemination activities first examines the activities at the partner schools 

regarding the communication of EBBD to the stakeholders needed for implementation. This 

evaluation is based on the appraisal of the unique potential of EBBD for the different groups 

of stakeholders at the partner school. Furthermore the communication channels used to 

address different groups of stakeholders are discussed. A second line of dissemination 

activities focused on mainstreaming and multiplication of EBBD and hence addresses the 

educational system and its actors, especially the educational administration and potential 

EBBD schools. Regarding the multiplication of EBBD at partner schools the need for support 

for the potential EBBD schools is addressed.  

4.1. Potentials of EBBD from the Perspectives of the Partner Schools  

The potentials as defined by the partner schools define the perceived added value of the 

EBBD and the relevant arguments for dissemination. These potentials can be divided into the 

following areas: 

 Additional performance incentive for highly motivated students: With the additional 

requirements of EBBD special incentives like bilingual teaching, internship abroad, 

etc. are communicated and a program attractive for motivated and talented students 

is offered.  

 Alignment with current requirements of the European labour market: With the EBBD-

program students can be prepared for the requirements of the European labour 

market regarding vocational and functional as well as social and personal 

dimensions.  



19 

 

 Definition of profile for the partner schools: With the EBBD-program the schools can 

further enhance their European and vocational profile.  

 A trans-European program and certificate: By defining common standards and a 

unified communication of these standards the EBBD-program is perceived as more 

visible and as an enhancement for the access to the European labour market.  

4.2. Challenges from the Perspectives of the Partner Schools 

The following areas have been defined as key areas for implementation and dissemination of 

the EBBD-program: 

 Recruitment of capable students: Sufficiently talented and motivated students need to 

be attracted. 

 Communication of the value added by the EBBD-program: Communication of the 

value added of the program on the one hand regarding the students and on the other 

hand regarding other actors (companies, institutions of higher education, educational 

administration) is essential for implementation and dissemination especially at the 

current stage as there are no reports of experiences by graduates possible, yet.  

 Organisational implementation in the different national programs: In the partner 

schools the implementation of the EBBD-program leads to a number of organisational 

tasks, especially regarding the implementation of EBBD as a differentiation within the 

national program. Furthermore additional support required (e. g. for the internship 

abroad or additional courses) is difficult to provide and to fund.  

 Breadth of contents of the curriculum: For some project partners the breadth of the 

curriculum (development of labour market related competences as well as science 

oriented propaedeutic for higher education) and some technical requirements (e. g. 

languages, CLIL) present challenges for implementation.  

 National regulations as framing conditions: Single project partners work with 

restrictive framing conditions set by national educational programs, which restrict their 

possibilities of implementation.  

 Recognition of the national educational administration: Through the acceptance by 

the national educational administration implementation and dissemination are 

supported. 

Balancing the aspects described regarding the value added by the EBBD program and the 

challenges seen, it becomes clear that the majority of project partners aims at opening up 

opportunities for the students regarding the European markets of labour and education. To 

enhance these opportunities is the main reason for implementing and disseminating the 

EBBD program by the project partners.  

4.3. Value Added for different Groups of Stakeholders 

Looking at the program from a target-group oriented perspective regarding the perceived 

values added the following differentiation becomes apparent: 
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 For students: With a broad program oriented towards Europe additional competences 

are acquired, which lead to a differentiated and higher level of competences and 

make further opportunities for educational degrees and work places accessible.  

 For companies: Through the European orientation of the program companies can 

benefit from a competence structure of the graduates, which is oriented towards the 

European market and includes first practical work experiences. Through experience-

based development of competences the application of contents is prepared and the 

gap between educational programs and practical experiences is reduced. The 

competence profile of the EBBD program with its link between economics, business 

and applied elements with a European orientation is regarded as an attractive option. 

 For the national educational administration: Through the common European standard 

a link to European developments is possible. With the additional program of EBBD, 

the national educational programs become more attractive, especially for capable 

students. The explicit European dimension of the EBBD regarding the labour market, 

the educational market and the context of society leads to a further development of 

the European dimension of existing national programs as well as to more intense 

connections through exchange  between different national programs. 

4.4. Channels of Dissemination 

For dissemination the partner schools use both a document-based and a personal channel of 

dissemination. Regarding the document-based channel of communication a general 

brochure as well as a flyer (for schools, companies and educational administration on the 

one hand and students on the other hand) were developed. For a targeted and differentiated 

communication with the different target groups it is focussed upon personal contacts with 

different target groups: 

 Regarding potential students: These students are informed about the possibilities of 

EBBD in pre-information and counselling sessions. At some institutions it is possible 

to visit different stages of the EBBD program as an observer. Furthermore at some 

institutions this is also addressed during meetings with the parents.  

 Regarding companies: Here well established contacts are used to inform companies 

about the EBBD-program. In particular, company visits e.g. during the supervision of 

internships or projects are used. At some schools external teacher envoys who work 

at companies and teach a limited number of courses at the school are informed about 

the program. 

 Regarding the interested public: The EBBD e. V. association is used as a structure 

for communication. In this area the focus is set on document-based communication 

though. 
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4.5. Instruments and Ways of Dissemination  

In the detailed survey regarding implementation and dissemination one aspect of 

dissemination enquired were the channels of communication exploited by the partner 

schools. In the answers of the eight partner schools a focus on two areas became visible. On 

the one hand the direct and personal communication using informal contacts and meetings 

with other schools especially set to present EBBD are very important for dissemination. On 

the other hand the standardized and multipurpose communication using the school 

homepage is also very important. Furthermore some schools have used public relations 

through press releases or regular meetings with other schools or conferences with teachers. 

All in all a range of channels as well as the focus of communication for dissemination 

becomes visible. 

 

Diagram 4-1: Channels for Communication in Dissemination 

Besides the channels of communication also the target groups of dissemination and the 

interest regarding EBBD were enquired. It could be seen, that specifically schools are 

addressed, which also possess an international profile and offer the same degrees as the 

partner schools. To realize this, specific networks of schools were used. These networks are 

characterized through the international orientation of the schools, the offer of a specific 

educational program or the location in a specific region or school district. Altogether more 

than 50 of these selected schools were informed about EBBD, without counting the 

dissemination conference. Furthermore, in some countries a high number of schools were 

addressed on regional or national level. Out of these schools a number of schools in 

Germany and Austria have evinced interest for an implementation of EBBD in the short-run. 

In Denmark and Finland until now six schools have evinced interest for an implementation of 

the EBBD-program in the medium-term or in the long-run. Furthermore, it needs to be taken 

into account that the implementation of the EBBD program in the national language version 

of the program in Finland will open up new potentials for the multiplication of EBBD at a high 

number of schools. 
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4.6. Assessment of Needs for Support 

As the last aspect of dissemination it was asked from the partner schools, in how far they 

have received or anticipate requests for support by the schools interested in EBBD. The 

schools mentioned differentiated needs of support corresponding to the characteristics of the 

national program and educational systems. A small number of partners expects that only an 

explanation of EBBD and the specific process of accreditation and certification will be 

required. A number of schools additionally mention the need for support in implementing 

specific requirements of the EBBD curriculum, like CLIL, the internship abroad or the 

European dimension of the curriculum. The answer of two schools, that an adequate support 

of the implementation of EBBD needs to be customized to the specific conditions and that 

this can only be realized through an active network of EBBD schools, can serve as a 

summary here.  

5. Evaluation of the Processes of Project Management and 

Organisation 

The fifth chapter of this report is dedicated to the evaluation of project organisation and 

project management. On the one hand the comparative analysis of the partners’ feedback 

regarding the project management is continued. On the other hand as part of survey in 

spring 2013 the project partners were questioned on transparency, involvement, satisfaction 

and support.  

5.1. Continuation of the Description of General Information on Project 
Management 

The questionnaire for evaluating the partner meetings is separated into two sections. The 

first section aims at different organisational aspects of the partner meeting and is monitored 

continuously at each meeting with the same items. Thus, the organisation of the different 

partner meetings can be compared with one another. Within this section the communication 

of aims in advance of the meeting, the organisation before and during the meeting, the 

agenda management, presentations, the involvement and participants, the flow of 

information, decisions made, and the alignment of the meeting with the overall project aims 

are evaluated by the participants.  

The questions in the second section focus on the specific aims of each meeting and are 

derived from an analysis of the meeting agenda and a consultation with the project 

coordination for each meeting. These two sections of items are complemented by two open 

questions regarding improvements for the next meeting and further comments on the project. 

5.1.1. Comparison of the Organisational Aspects of the Partner Meetings 

In both sections of questions a four level scale was used for evaluating each item. Instead of 

using words for defining the levels a symbolic expression was used. Different weather 
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conditions were used as symbols, ranging from rainy over cloudy and mixed to sunny 

weather. In the analysis these levels were interpreted as quasi-metrical and assigned to the 

numbers from zero to three. The evaluation of the first two meetings could be completed on 

site in a paper and pencil survey. Consequently the response rate for these two meetings 

was 100%. Due to a shortage of time and organisational reasons the evaluation of the 

meetings in Eger and Targoviste had to be realised as an online survey after these meetings. 

For the meeting in Eger a comparatively high response rate of 52% could be realized. This 

response rate still was not seen as sufficient regarding the aims of evaluation. So with the 

support of the project coordinator the response rate for the evaluation of the meeting in 

Targoviste could be boosted to 88%. 

 

 

Diagram 5-1: Development of Organisation aspects of the meeting 

As shown in diagram 5-1 the evaluation of the four partner meetings indicates a high level of 

satisfaction with the organisational aspects of the meetings as well as alignment with the 

project and communication in advance. Furthermore building on the feedback of the first two 

meetings, some aspects of the already good organisation of meetings could be further 

improved. Regarding the communication of aims in advance of the meeting the improvement 

from Eger could not be replicated in Targoviste. Altogether for the last two meetings the 

majority of the participants rated all indicators with the best possible alternative. As the 

evaluation of the specific aims of each meeting has already been described for the first three 

meetings in the progress report, here only the evaluation of the specific aims for the last 

meeting Targoviste will be described. 

5.1.2. Partner Meeting 4 in Targoviste / Romania  

The fourth partner meeting is characterized first by experiences made through implementing 

EBBD in the different national programs at a number of schools. At the same time other 

partners are preparing the implementation in their programs and are testing different 

elements. Furthermore the processes of accreditation and certification have been defined 
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and are now implemented at the schools. Secondly, during the last stage of the project the 

focus is set on disseminating the EBBD curriculum and creating the necessary materials.  

Consequently in the second section of the questionnaire items for evaluating the participants’ 

perspectives on these aspects were included. It was asked whether partners have gained 

insights into the implementation of EBBD at other schools, the requirements for conducting 

the exams and the technical requirements are understood, the processes and requirements 

for certifying EBBD and accreditation have become clear, if the dissemination strategies are 

transparent, the partners are informed about the details of the second dissemination 

conference and if the individual contribution to dissemination is clear. In the diagram shown 

below, the average as well as the standard deviation of the evaluations are shown for each 

item. To display the standard deviations properly the scale of the diagram was extended to 

3.5 even though the highest possible average would be 3.0. 

 

Diagram 5-2: Feedback regarding the specific aims of the fourth partner meeting 

Looking at the average evaluations displayed by the blue bars and the standard deviations 

displayed by the red bards, an overall positive, but less homogeneous picture becomes 

visible. The level of information about the second dissemination conference and the 

transparency of the roles in dissemination are very positively evaluated. Regarding the 

understanding of the processes of accreditation and the dissemination strategies, among 

positive evaluations some evaluations are also negative. Further aspects dealing with 

implementation are evaluated positively, overall. The ratings show, that the requirements of 

implementation are now well understood and focus shifts towards dissemination. 

Consequently questions arise in this area. 
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In their answers to the two open questions some partners asked for a more intensive sharing 

of good practices regarding the implementation of EBBD. Furthermore some organisational 

aspects regarding preparation of the participants and the use of technical devices during the 

meeting were mentioned. Finally the continuation of the EBBD network after the project was 

stressed. Finally the constructive way of working and organisation of the meeting were 

positively mentioned. 

5.2. Further Evaluation of the Project Management 

In regard to the transparency of deadlines and aims the additional survey demonstrated that 

all project partners feel completely or at least mostly informed about the aims and deadlines 

of the overall project. In regard to the work packages the deadlines are completely 

transparent for all partners while the aims are completely transparent for most partners and 

mostly transparent for some.  

 

Diagram 5-3: Dimensions of Transparency in Project Management 

Regarding the aspects of satisfaction with the project management it was asked, whether the 

project partners are satisfied with three aspects: the requirements defined, personal 

involvement and transparency of roles. In regard to the requirements all partners confirmed 

that the requirements are either completely or at least mostly manageable. The degree of 

personal involvement and satisfaction was evaluated positively by 80% as completely or 

mostly given. A significant share of 20% though provides a neutral evaluation of this item. 

Regarding this response it should be further inquired, what reasons for this rating could be 

found. One possible explanation could be changes in the persons participating in the project. 

Concerning the transparency of the individual role in the project and the satisfaction with this 

role a great majority is completely or mostly satisfied with this aspect. Only one partner 

evaluates this aspect as partially.  
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Diagram 5-4: Satisfaction with Aspects of Project Management 

The survey of satisfaction with the communication tools in the project shows a high degree of 

satisfaction with the personal meetings as well as electronic communication. Only a small 

number of partners is mostly satisfied or only partly satisfied with the use of telephone. 

 

Diagram 5-5: Satisfaction with the Communication Tools Used in the Project 

Regarding support and information it was differentiated between different work structures in 

the project. Regarding the satisfaction with the support and information provided by the 

project coordinator the project partners show a complete satisfaction. Regarding the steering 

group the majority of partners is completely or mostly satisfied with the information and 

support provided and only one partner is only partially satisfied with the information provided 

by the steering group. Regarding the working packages the pictures is less homogeneous. A 

significant share of the project partners is only partially satisfied with the information and 

support provided by work package leaders. One possible explanation could be that with the 
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completion of the curriculum development process the work packages have become less 

important as most work packages were established to develop an element of the curriculum. 

For the implementation and dissemination the individual institutions and the steering group 

as well as the whole project’s network become more important. Regarding the information 

and support at the individual institutions though complete satisfaction is prevalent and one 

partner is only mostly satisfied.  

 

Diagram 5-6: Satisfaction with Information and Support in the different Work Structures of the Project 

The project partners were furthermore asked to demand further need for support. Here no 

survey contained any further requests. 

From the overall picture of the dimensions (transparency, satisfaction, support) of the 

evaluation of the project management process no need for direct intervention can be derived 

regarding an adjustment of steering or communication within the project.  
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